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Curr1cu]um D1]~mm~:: 
Th~ E~r]y R~~d~r 
-Hom" I never READ In schoolM 
Sarah L. Dowhower 
liMy child read before he started kindergarten. Now he only 
reads at home at night, because they don't do much reading 
in school, just letters and sounds. It is vel}' discouraging for 
him and me." These are the words of a frustrated parent. 
Could it be that teachers are ignoring the literacy knowledge 
children bring to school? 
A kindergarten teacher readily talked about the problem: "I 
had three readers begin the school year. I was required by the 
district to put the children in Alpha-Time letter instruction. It 
is mandated that all children have to go through the same set 
kindergarten curriculum. By November the parents of the 
three students were complaining - and I don't blame them! 
Besides I don't really know what to do with these kids anyway. 
I have vel}' little material and I can't use the basals since the 
reading specialist and the upper grade teachers get upset. " 
In this paper evidence will be presented that validates 
these comments. Dilemmas and constraints faced by today's 
kindergarten teachers in trying to bridge home and school 
learning will be explored, and some possible resolutions to 
these dilemmas will be suggested. 
Evidence of the dilemmas 
Results from a recent research study supported the di-
lemma of the early reader in our schools. The literacy 
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e n v i r o n m e n t s  o f  t w o  e x p e r i e n c e d  t e a c h e r s '  k i n d e r g a r t e n s  
w e r e  i n v e s t i g a t e d  d J , J r i n g  t h e  f i r s t  m o n t h  o f  s c h o o l .  S e v e r a l  
q u e s t i o n s  w e r e  a d d r e s s e d  i n  t h e  s t u d y :  W h a t  r e a d i n g  a n d  
w r i t i n g  o p p o r t u n i t i e s  w e r e  a v a i l a b l e  t o  t h e  s t u d e n t s  t h e  f i r s t  
f e w  w e e k s  o f  s c h o o l ?  D i d  t h e  t e a c h e r s  p r o v i d e  m u l t i p l e  
o p p o r t u n i t i e s  f o r  d e v e l o p m e n t  o f  v a r i o u s  t y p e s  o f  w r i t t e n  
l a n g u a g e  s k i l l s  t h a t  m a n y  r e s e a r c h e r s  ( H a r s t e ,  W o o d w a r d ,  
a n d  B u r k e ,  1 9 8 4 ;  M a s o n  a n d  A u ,  1 9 8 6 ;  S c h i c k e d a n z ,  1 9 8 6 )  
c l a i m  a r e  c r i t i c a l ?  D i d  t h e  c u r r i c u l u m  b u i l d  o n  w h a t  t h e  
c h i l d r e n  a l r e a d y  k n e w  a b o u t  l a n g u a g e ?  
E a c h  t e a c h e r  w a s  v i d e o t a p e d  f o u r  h a l f  d a y s .  I n  t o t a l ,  e i g h t  
k i n d e r g a r t e n  s e s s i o n s  ( a p p r o x i m a t e l y  t w o  a n d  o n e - h a l f  
h o u r s  l o n g ) ,  w e r e  f i l m e d .  ( T h e  t e a c h e r s  h a d  t w o  s p l i t  k i n d e r -
g a r t e n  s e s s i o n s  - o n e  g r o u p  i n  t h e  m o r n i n g  a n d  a n o t h e r  i n  
t h e  a f t e r n o o n .  E a c h  t e a c h e r  r e p e a t e d  t h e  s a m e  m o r n i n g  
a c t i v i t i e s  w i t h  t h e  a f t e r n o o n  c h i l d r e n . )  D a t a  c o l l e c t i o n  b e g a n  
t h e  f i r s t  d a y  o f  s c h o o l  a n d  c o n t i n u e d  o n c e  a  w e e k  f o r  t h e  n e x t  
t h r e e  w e e k s .  I n s t r u c t i o n a l  a c t i v i t i e s ,  c a l l e d  e v e n t s ,  w e r e  
i d e n t i f i e d  a n d  c o u n t e d  f o r  e a c h  o f  t h e  e i g h t  s e s s i o n s .  S p e c i f i c  
l i t e r a c y  e v e n t s  ( d e f i n e d  a s  a c t i v i t i e s  i n v o l v i n g  r e a d i n g ,  w r i t -
i n g ,  o r  l i s t e n i n g  t o  t e x t )  w e r e  i d e n t i f i e d  a s  a  s u b s e t  o f  t h e  t o t a l  
e v e n t s  a n d  c o u n t e d .  L i t e r a c y  e v e n t s  w e r e  d i v i d e d  i n t o  t h o s e  
i n v o l v i n g  s i n g l e  w o r d s  a n d  t h o s e  i n v o l v i n g  s e n t e n c e s  o r  
c o n t i n u o u s  t e x t .  
S e v e r a l  c o n s i s t e n t  f i n d i n g s  w e r e  e v i d e n t  a c r o s s  t h e  v i d e -
o t a p e d  s e s s i o n s :  
1 )  E a c h  t e a c h e r  p r o v i d e d  1 8  l i t e r a c y  e v e n t s  d u r i n g  t h e  f o u r  
s e s s i o n s ,  a v e r a g i n g  4 . 5  l i t e r a c y  e v e n t s  p e r  h a l f - d a y  s e s s i o n  
( T a b l e  1 ) .  S i x t y - o n e  p e r c e n t  o f  t h e s e  e v e n t s  i n v o l v e d  w o r k i n g  
w i t h  c h i l d r e n ' s  n a m e s  o r  s i n g l e  w o r d s .  A s  f o r  e x p o s u r e  t o  
c o n t i n u o u s  t e x t s ,  t e a c h e r  r e a d - a l o u d s  w e r e  t h e  m o s t  p o p u l a r  
a c t i v i t y .  T e a c h e r  A  h a d  a  f r e e  c h o i c e  l i b r a r y  t i m e  i n  t w o  
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sessions and Teacher B had a large group one-sentence 
daily message, such as "We are the Red Apple Gang," for 
three sessions. Thirty-nine percent of all the literacy events 
in both classrooms were at the sentence level or above. 
Table 1 
Reading/Writing Events in Two Kindergarten Classrooms 



































2) There were no student writing activites in either of the 
two classrooms other than children writing their names on 
papers. 
3) For each teacher, the literacy events averaged approxi-
mately one-fifth of the children's classroom activities over the 
four days. (See Table 2.) 
4) There was no evidence of grouping for reading ability. 
All instruction was done in large groups and followed the 
curriculum content required by the district. 
After each videotaped session, the teacher was inter-
viewed for approximately an hour. In these interviews the 
teacher and researcher reviewed the tapes and discussed 
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t h e  r a t i o n a l e s  f o r  t h e  a c t i v i t i e s  t h a t  w e r e  c h o s e n  a n d  a l s o  t h e  
r e a d i n g  s k i l l s  o f  t h e  c h i l d r e n .  T h e  d i s t r i c t  d i d  n o t  a t t e m p t  t o  
a s s e s s  r e a d i n g  a b i l i t y  o f  t h e  s t u d e n t s  b e f o r e  e n t r a n c e  t o  k i n -
d e r g a r t e n .  C h i l d r e n  w e r e  t e s t e d  f o r  t r a d i t i o n a l  r e a d i n e s s  
s k i l l s ,  b u t  t h e s e  t e s t s  i n v o l v e d  n o  w o r d s  o r  c o n t i n u o u s  t e x t .  
T h u s  t e a c h e r s  h a d  n o  i n f o r m a t i o n  o n  t h e  f i r s t  d a y  o f  s c h o o l  a s  
t o  s t u d e n t s '  r e a d i n g  a b i l i t i e s  a n d  c o u l d  n o t  i d e n t i f y  t h e  r e a d i n g  
l e v e l s  o f  c h i l d r e n  e n t e r i n g  t h e i r  c l a s s e s  t h a t  f a l l .  
T a b l e  2  
P e r c e n t a g e  o f  R e a d i n g I W r i t i n g  E v e n t s  
i n  T w o  K i n d e r g a r t e n  C l a s s r o o m s  
F o u r  H a l f - D a y  S e s s i o n s  
H a l f - d a y  S e s s i o n s  N o .  o f  R e a d i n g /  
N o .  o f  T o t a l  %  o f  R e a d i n g  
2  1 / 2  h o u r s  
W r i t i n g  E v e n t s  
C l a s § r Q o m  E v e n t s  
W r i t i n g  E v e n t §  
I~a~h~rA 
L e s s o n  1  
7  2 5  
2 8 %  
L e s s o n  2  
4  1 7  
2 4 %  
L e s s o n  3  
6  
2 1  
2 9 %  
L e s s o n  4  
1  2 2  
5 %  
T o t a l  
1 8  8 5  
2 1 %  
I~a~h~r B  
L e s s o n  1  
7  
2 7  
2 6 %  
L e s s o n  2  
3  
1 9  
1 6 %  
L e s s o n  3  
4  
2 3  
1 7 %  
L e s s o n  4  
4  
2 3  
1 7 %  
T o t a l  
1 8  
9 2  2 0 0 / 0  
B y  t h e  e n d  o f  t h e  f i r s t  m o n t h  o f  s c h o o l ,  t h e  t w o  t e a c h e r s  
w e r e  o n l y  a b l e  t o  e s t i m a t e  w h i c h  c h i l d r e n  h a d  r e a d i n g  s k i l l s  
a n d  o n l y  i n  v a g u e  w a y s  s u c h  a s  " I  t h i n k  m i g h t  b e  
r e a d i n g . "  B o t h  t e a c h e r s  d i d  i n d i v i d u a l  s t u d e n t  t e s t i n g  d u r i n g  
t h a t  m o n t h ;  h o w e v e r ,  t h e  t e s t s  w e r e  t r a d i t i o n a l  r e a d i n e s s  
s u r v e y s  i n v o l v i n g  k n o w l e d g e  o f  c o l o r s ,  n u m b e r s  a n d  l e t t e r s ,  
c u t t i n g  a b i l i t y ,  e t c .  
READING HORIZONS, Fall, 1989 page 45 
At the end of the first month of school, all students in 
Teacher A's and Teacher 8's classes (N=1 01) were surveyed 
as to the number of words that they could write independently 
(Dowhower and Frager, 1988). Ten percent of the children 
could write and spell correctly 15 or more words as assessed 
by the Test of Writing Vocabulary (Clay, 1979). Another 15% 
could spell 1 0 to 14 words correctly. In other words, approxi-
mately one-quarter of the students could read to some extent. 
Before drawi ng conclusions from this study, several cave-
ats are in order. The two teachers in the study are excellent 
kindergarten teachers, highly regarded by parents and staff 
in the district. They each have many years of teaching 
experience. The classroom dilemmas described in the next 
section do not result from poor teaching, but from district 
policies, higher literacy levels of the entering students, per-
petuation of an outdated view of readiness, and lack of a pre-
first grade instructional model. 
The findings suggest three conclusions: 1) the teachers 
are following a curriculum that exposes the children to very 
little print or the chance to interact with print; 2) many children 
may engage in reading and writing more often at home than 
atschool; and 3) children's reading and writing skills are being 
virtually ignored in the first month of school. Those who 
already are emerging readers and writers are given the 
message that their reading and writing competence is not 
valued. There is little opportunity in the classroom to build on 
the wealth of language knowledge brought from home. 
Early reading dilemmas 
Several dilemmas are implicit in the parent and teacher 
comments presented at the beginning of this article and the 
findings in this study: tension between district policies and 
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c h i l d r e n ' s  n e e d s ;  c o n f l i c t  b e t w e e n  c u r r e n t  r e a d i n e s s  a n d  
e m e r g e n t  l i t e r a c y  p o s i t i o n s ;  a n d  a  c l a s h  b e t w e e n  t w o  a p -
p r o a c h e s  t o  e a r l y  r e a d i n g  i n s t r u c t i o n .  
•  D i s t r i c t  p O l i c i e s  v s .  s t u d e n t  n e e d s  
T h e  N a t i o n a l  A s s o c i a t i o n  f o r  t h e  E d u c a t i o n  o f  Y o u n g  
C h i l d r e n  r e c e n t l y  p u b l i s h e d  a  p o s i t i o n  s t a t e m e n t  o n  d e v e l o p -
m e n t a l l y  a p p r o p r i a t e  p r a c t i c e s  i n  e a r l y  c h i l d h o o d  e m p h a s i z -
i n g  t h e  i m p o r t a n c e  o f  m e e t i n g  t h e  w i d e  r a n g e  o f  n e e d s  i n  t h e  
c l a s s r o o m .  T h e  s t a t e m e n t  n o t e s  t h a t  " i t  i s  t h e  r e s p o n s i b i l i t y  
o f  t h e  e d u c a t i o n a l  s y s t e m  t o  a d j u s t  t o  t h e  d e v e l o p m e n t a l  
n e e d s  a n d  l e v e l s  o f  t h e  c h i l d r e n  i t  s e r v i c e s ;  c h i l d r e n  s h o u l d  
n o t  b e  e x p e c t e d  t o  a d a p t  t o  a n  i n a p p r o p r i a t e  s y s t e m "  ( B r e -
d e k a m p ,  1 9 8 6 ,  p .  1 3 ) .  B y  r e q u i r i n g  t h a t  a l l  c h i l d r e n  b e  p u t  
t h r o u g h ' t h e  s a m e  c u r r i c u l u m  ( a s  i n  t h e  c a s e  o f  t h e  t e a c h e r  
r e q u i r e d  t o  t e a c h  A l p h a - T i m e ) ,  m a n y  c h i l d r e n  a r e  b e i n g  
a s k e d  t o  a d a p t  t o  a n  i n a p p r o p r i a t e  s y s t e m  a n d  t e a c h e r s  a r e  
b e i n g  t o l d  b y  d i s t r i c t  a d m i n i s t r a t i v e s  t o  c h o o s e  c o n t e n t  o v e r  
s t u d e n t s .  C h i l d r e n  a r e  t h e  l o s e r s  i n  t h i s  c h o i c e ,  e s p e c i a l l y  o u r  
e a r l y  r e a d e r s .  C o u l d  i t  b e  t h a t  s o m e  c h i l d r e n  l e a r n  t o  r e a d  i n  
s p i t e  o f  t h e  s c h o o l  a n d  i t s  c u r r i c u l u m ?  
C o n n e c t e d  w i t h  t h i s  d i l e m m a  i s  a n o t h e r .  A s  w e  b e c o m e  a  
m o r e  l i t e r a t e  s o c i e t y ,  o u r  c h i l d r e n  w i l l  b e  e x p o s e d  t o  m a n y  
o p p o r t u n i t i e s  t o  d e v e l o p  r e a d i n g  a n d  w r i t i n g  s k i l l s  b e f o r e  
e n t e r i n g  k i n d e r g a r t e n .  T w o  d e c a d e s  a g o ,  D u r k i n  ( 1 9 6 6 ) ,  i n  
h e r  e a r l y  r e a d e r  s t u d i e s  s u g g e s t e d  t h a t  a b o u t  o n e  p e r c e n t  o f  
e n t e r i n g  f i r s t  g r a d e r s  c o u l d  r e a d .  I n  1 9 8 0 ,  a c c o r d i n g  t o  a  
s t u d y  b y  T o b i n  a n d  P i k u l s k i  ( 1 9 8 7 )  o n e  p e r c e n t  o f  e n t e r i n g  
k i n d e r g a r t e n e r s  c o u l d  r e a d .  D a t a  f r o m  t h e  s t u d y  r e p o r t e d  
h e r e  s u g g e s t  t h a t  o n e  p e r c e n t  m i g h t  b e  a  c o n s e r v a t i v e  f i g u r e .  
F e w  k i n d e r g a r t e n  c u r r i c u l u m s  a d d r e s s  t h e  e x i s t e n c e  o r  t h e  
i n c r e a s i n g  n u m b e r  o f  e a r l y  r e a d e r s .  
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• Readiness vs. emergent literacy 
A second dilemma is the conflict between traditional and 
more developmental/cognitive theories of early reading in-
struction. Some reading educators (Kline, 1988; Mason, 
1984; Teale, 1982) believe that the traditional view of readi-
ness, including the social, physical, and emotional matura-
tional view, should be replaced with a more powerful devel-
opmental view that learning to read is a continuum from 
infancy to adulthood and that the concept of "readiness in 
reading" no longer makes sense. Advocates of this emergent 
literacy perspective suggest that children learn to read by 
reading and by being read to by good readers. Children do 
not sit around and get ready to read -just as they do not wait 
to get ready to talk. Typical readiness skills such as coloring, 
cutting, learning shapes, numbers, etc. do not facilitate read-
ing as effectively as reading-specific tasks. 
The theoretical rationale behind the building of print-rich 
classroom environments in which there is an abundance of 
writing and reading materials and literacy events is not 
something we have traditionally emphasized in training our 
kindergarten and preschool teachers. Potter (1986) sug-
gests that the unfortunate famine of wide literacy experiences 
before first grade is based on the beliefs that literacy experi-
ences do not occur before that time - a notion that is 
dramatically changing. 
• Formal vs. informal reading instruction 
There is at this time no prevailing instructional model for 
teaching reading in kindergarten. Because of this, teachers 
are caught in the dilemma of what to do with children who are 
reading. Often the first grade basal curriculum is moved down 
to kindergarten or, worse, readers have no opportunity to 
read. 
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T a b l e  3  
S u m m a r y  o f  E a r l y  R e a d e r  D i l e m m a s  a n d  T h e i r  R e s o l u t i o n s  
D i l e m m a :  D i s t r i c t  p o l i c i e s  v s .  i n d i v i d u a l  s t u d e n t  n e e d s  
C o n t r a d i c t i o n s  C l a s s r o o m  R e a l i t i e s  R e s o l u t i o n s  
S c h o o l s  s h o u l d  T e a c h e r s  g e t  l i t t l e  E a r l y  l i t e r a c y  w o r k -
m e e t  u n i q u e  n e e d s  s u p p o r t  t o  m e e t  E R  s h o p s / c o u r s e s  n e e d  
b u t  t e a c h e r s  a r e  n e e d s  f r o m  t h e  d i s t r i c t .  t o  b e  g i v e n  t o  a d m i n i -
r e q u i r e d  t o  i g n o r e  S k i l l s  a n d  g r o w t h  o f  s t r a t o r s .  M o r e  f o r m a l  
d i f f e r e n c e s  E R s  a r e  i g n o r e d .  E R s  a n d  i n f o r m a l  t e s t s  o f  
b e c a u s e  o f  a  s e t  m u s t  a d a p t  t o  a n  r e a d i n g  a n d  w r i t i n g  
c u r r i c u l u m .  i n a p p r o p r i a t e  s y s t e m  s k i l l s  n e e d  t o  b e  g i v e n  
o f  i n s t r u c t i o n .  i n  k i n d e r g a r t e n .  
D i l e m m a :  T r a d i t i o n a l  r e a d i n e s s  v s .  e m e r g e n t  l i t e r a c y  v i e w s  
C o n t r a d i c t i o n s  C l a s s r o o m  R e a l i t i e s  R e s o l u t i o n s  
T e a c h e r  f e e l s  S t u d e n t s  d o  m o r e  M e r g e  t r a d i t i o n a l  
r e a d i n e s s  s k i l l s  r e a d i n g  a n d  w r i t i n g  a t  r e a d i n e s s  s t r e n g t h s  
( w i t h  l i t t l e  o r  n o  h o m e  t h a n  a t  s c h o o l .  a n d  n e w  e v i d e n c e  o f  
w r i t t e n  l a n g u a g e  C o m p e t e n c e  i s  h o w  c h i l d r e n  l e a r n  t o  
i n v o l v e d )  a r e  d i s c o u n t e d  a n d  n o t  r e a d  i n t o  a  w o r k a b l e  
n e c e s s a r y  b e f o r e  c u l t i v a t e d  a t  s c h o o l .  t h e o r y  f o r  p r e - f i r s t  
r e a d i n g  i s  l e a r n e d .  g r a d e  r e a d i n g  
Y e t  s o m e  s t u d e n t s  i n s t r u c t i o n .  
w h o  h a v e  n o t  
m a s t e r e d  t h e m  
a r e  r e a d i n g .  
D i l e m m a :  I n f o r m a l  v s .  f o r m a l  i n s t r u c t i o n  
C l a s s r o o m  R e a l i t i e s  R e s o l u t i o n s  
C o n t r a d i c t i o n s  
F o r m a l  r e a d i n g  
i n s t r u c t i o n  i s  t o  
K i n d e r g a r t e n  t e a c h e r s  E a r l y  l i t e r a c y  w o r k -
b e  g i v e n  i n  f i r s t  
g r a d e  y e t  m a n y  
s t u d e n t s  e n t e r  k i n -
d e r g a r t e n  a l r e a d y  
r e a d i n g  a n d  h a v e  
h a d  n o  f o r m a l  
i n s t r u c t i o n .  
u s e  f i r s t  g r a d e  r e a d i n g  s h o p s  a n d  c o u r s e s  o n  
p r o g r a m s  o r  n o  r e a d i n g  r e a d i n g  m e t h o d o l o g y  
i n s t r u c t i o n  t a k e s  p l a c e .  a n d  r e s e a r c h  n e e d  t o  
M a n y  k i n d e r g a r t e n  b e  o f f e r e d  t o  
t e a c h e r s  d o  n o t  k n o w  p r e s e r v i c e  a n d  
w h a t  i s  a p p r o p r i a t e  i n s e r v i c e  t e a c h e r s .  
i n s t r u c t i o n  f o r  E R s .  
N o t e :  E R s  =  E a r l v  R e a d e r s  
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We can learn a lot about how to teach early readers from 
the research findings collected in the last few years. We have 
evidence that four-and five-year-old children know far more 
about reading and writing than we realize (Harste, et al., 
1984) and that informal approaches to reading work. We 
know from observations of early readers with no formal 
instruction (direct, systematic intervention and intentional 
teaching of skills) that they grow up in print-rich environ-
ments, they are read to by competent readers, they experi-
ence high interaction with these readers, they write, and they 
talk about reading (Clark, 1976; Durkin, 1966; Lass, 1982, 
1983; Teale, 1978). More informal naturalistic ideas of in-
struction are beginning to filter into the kindergarten curricu-
lum of schools, but the trend is not widespread. 
In sum, teachers are bound by the constraints of their 
district curricula and lack of a comprehensive methodology in 
early reading. Fellow teachers and curricula encourage the 
old notion of pre-reading readiness skills, and see formal 
reading instruction as the only way reading can be learned. 
Teachers are not prepared to identify or teach early readers 
and their districts give them little help. 
Resolutions 
Table 3 contains a summary of dilemmas, associated 
classroom realities, and suggested solutions. Reading edu-
cators and researchers have clear challenges in resolving the 
dilemmas. First, we need to give early childhood teachers a 
comprehensive theoretical and instructional framework that 
addresses the early reading process and how it should be 
taught particularly in kindergarten and preschools. That 
framework needs to be grounded in research and observa-
tion of how children learn best. The growing number of 
research studies reported and journal articles published on 
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e a r l y  r e a d i n g  a n d  w r i t i n g  i n  t h e  l a s t  f e w  y e a r s  i s  i n d i c a t i v e  o f  
t h i s  d y n a m i c  p r o c e s s  o f  c h a n g e .  W e  a r e  w i t n e s s i n g  a n d  
s u p p o r t i n g  t h e  b i r t h  a n d  e v o l u t i o n  o f  t h e  e x c i t i n g  n o t i o n  o f  
e m e r g e n t  l i t e r a c y !  
A  s e c o n d  c h a l l e n g e  i s  t h e  r e t r a i n i n g  o f  a d m i n i s t r a t o r s  a n d  
t e a c h e r s .  B o t h  d i s t r i c t  a d m i n i s t r a t o r s  a n d  i n s e r v i c e  t e a c h e r s  
n e e d  t o  b e  b r o u g h t  u p  t o  d a t e  o n  c u r r e n t  r e s e a r c h ,  t h i n k i n g ,  
a n d  w a y s  t o  p r o m o t e  e a r l y  l i t e r a c y .  T e a c h e r s  n e e d  t o  l e a r n  
v i a b l e  a n d  a p p r o p r i a t e  m e t h o d s  t h a t  p r o m o t e  l i t e r a c y  -
p o s s i b l y  m e l d i n g  t h e  b e s t  a s p e c t s  o f  f o r m a l  a n d  i n f o r m a l  
i n s t r u c t i o n .  
F i n a l l y ,  a t t e n t i o n  m u s t  b e  g i v e n  t o  t h e  k i n d e r g a r t e n  c u r r i c u -
l u m  a n d  t o  t e s t i n g  p o l i c i e s .  S c h o o l  d i s t r i c t s  h a v e  t h e  c h a l -
l e n g e  o f  r e v i s i n g  t h e i r  k i n d e r g a r t e n  t e s t i n g  p r o c e d u r e s  t o  i n -
c l u d e  e v a l u a t i o n  o f  t h e  c h i l d r e n ' s  r e a d i n g  a n d  w r i t i n g  
a c h i e v e m e n t .  C u r r i c u l u m  s u p e r v i s o r s ,  w o r k i n g  t o g e t h e r  w i t h  
t e a c h e r s ,  n e e d  t o  d e v e l o p  a  m o r e  a p p r o p r i a t e  c u r r i c u l u m  f o r  
k i n d e r g a r t e n  c h i l d r e n  - o n e  t h a t  b u i l d s  o n  t h e  l i t e r a c y  k n o w l -
e d g e  b r o u g h t  f r o m  h o m e .  
" M o m ,  I  r e a d  a  l o t  i n  s c h o o l .  "  
E x c i t i n g  w o r d s  t o  h e a r  f r o m  a  p r e - f i r s t  g r a d e r !  
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With this issue, Reading Horizons has added a new feature --
"Expanding Horizons" -- to enable readers to share exciting 
teaching ideas with one another. Ideas for a parade of book reports, 
and a pilgrimage for writers, appear on pages 22 and 38. 
Have you a suggestion to submit to "Expanding Horizons"? 
Send two typed copies of your idea, with a self-addressed stamped 
envelope, to: Editor, Reading Horizons, Reading Center & Clinic, 
Western Michigan University, Kalamazoo, MI, 49008. 
